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At the CCCC meeting in New Orleans iﬁs1973, Prof. James E.
Miller, Jr. of thHe ogpaétmené of English at the University of
Chicago delivercd an address entitled "Rediscovering the Rhetoric
of Imagination," in which he advocates as a main goai for the !

teaching of compusitivn, what ue can call "the classroom of
- - '

| créativity." Says Miller: "Thgre is nothing of ‘correction here,

_rhetoric of imagination.”

bﬁt much of liberatien, much that mi%?t lead naturally to thé-'

natural usg of language syrbolically and creatively....uwe can turn

cciposition into a process of exploration and discovery——a genuine
1 /

-

3 . > L '
At the CCCC meoting in Anaheim in 1974, Prof. Geneva Smitherman
of the Center for Black Stddies at Wayne State University, dalivé?bg

an address entitled ¥YHidden Agendas: The View from Minority Students

0z 'Keep This Nigger Boy Runpin',”in which she articulated quite

s . ' .
another purpose for. the teaching of composition, at lesast for

[

&
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, minority students, than does Miller, an approach we can ‘call "the
classroom of survival.!" She says:- | |
) . ”‘I,9m net qnmindfql of tﬁe'fheory held[by some
that uriting %hould‘pe a "liberating activity,#
a consciousness bdilding_ﬁ%?ﬁg, but uwriting as
- therapy. just ain the Black student's Thang. His
"T-Group" done been the Oral Tradition that is \
‘ embodied in the rap session at the criéﬁan the
corner. And he got hi¢ Black Consciousness Thang
together back in the Sixties; nou he wants to be
able to deal on the society/system wiph'his'néu .
sengse qf self. So unlike éhé uptight, “uptaught"
student, he is pretty muéh in touch with hinmself
and free PF the psychological hang-ups of the
. _ white, middle class ;tuqfnt: BUT he is still .
. enslaved in other important ways: this Black
.student is looking for political and economic
liberation and perceives his university credantials
as a step toward the goal of liberation, Thus‘he
is likely to dismiss as irrelevant composition
teaching not yeared towards equipping him with the
necessaries Fhr his university survival kit. 2.

Thgsn two st;tements are rapres;ntative of two important points
of view abroad in bur profession about the uhysjraﬁp, consequently,
the shous==of composifion teaching. Iliust we choose one or the other
as an ideology for our composition classroom? Are they mutually

. "~
exclusive? [lust we choose betueen creation and survival? My ouwn

¢

O ‘ . - €
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\ bent is alwavs to seek a possible unity of opposites. Perhéps ve

\ ' ]

\can da su here, after examining ‘the two positionsi.presented. Miller
v.'Smitherman, then—--or Smitherman v, Miller, if you prefer, as I

- _an not at all certain who, if anyone, is the:pldintiff and who. the

defendant 1n this case. .

. " I have had the ploasure 0F being taught by James E. Miller, Jr.,

S

and I can clearly seg the conneetion betwegn ,the way he teaches. a

. N .

graduate seminar on Helvilie and the. way he approaches problems af
~

composition. His sources arle deeply philosophical, his concern is

thp very wvorking of the artistic 1maglnat10n, and the ‘uses of the
imagination not only by the artist, but by the audlence as well.

IThusA'his paper on composition is gprlnkled uith quotations from

the Pisan Cantos, from Wallace Stevens and from hargaret Mead; his
*ideology\of co&poaitinn"_derives Ffoh Susanne Langef's conception
of 1angaqe as primarily symbolic rathef than comﬁunicaﬁive, and

from Noam Chomsky's conception of "natural lafiguage," that amazing

A\ - innate ability of eVer“human Eéing to produce meaningful utterances.

From sych sources, ﬂill@r extrapclates "fha classroom_of.creation;"

He conpciveé it the éunctiop of the conposition teaché} to do much

more than to teaéh\language as a skill, or languags as a means of.

, _ communicatigg messages. Ing ed% he rglegafes these tasks of
lanqhaqe to sec&ndary and rather mundane ‘places, ahd emphasizes
quite another role for language, and hence for the language teacher.

H; sayss "...ue encéuﬁter.(on the one hand) the vieu of language as

-\\ a means of thought, ultimately 'lcgltlnotn' only in the service of"

“

“an austerb loglc or (on the other hand), the view of language as a

iy

-
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. y . : <~ .
‘ Qmaans of communication, of s:.gnalla.ng mCo?;?QQS from one person, to.

another (or to many) with concision and btecisxon....Uhat else can
language Lo?% The answer, I think, is~=almost everythlng....wa must .

begin to understan that the essence of léngqage lies not in’logiec,

but in symbolism; that the end of langﬂaée is’beﬁt comp;ehendsd not
as communiciﬁion&‘but»as creation." I ) -
1 Tt s because of this view of language that Miller réjects|thd
clagsrobm of correction," agd also because of‘ﬁhése views that ha"
-rejects behaviorist approachSL ‘

V'Y L}

lead dé,.he saysy here qucting Chomsky,.to'ﬂ:.'reconstruct curriculum *

to composition tesaching, bhich would

. 'in the terms defined by the new technologys— And it is not too
. , . . s . . _
-difficult!, # miller continues to quaote Chomsky, approvingly,;" ‘to

1nvent a rationale, mak;ng usa of the concepts of Meoontrolling - '

Bl

behav;or,” enhanclng sk111§, and so on. Nor 1s 1t dlfflcult tp

£

conifruct ochctlve ‘tests. that, are sure.to demonstrata that an
important educatlonal goal has been achieved., Thay u111 not .
: demonstrate that 1t is 1mpnrtant to conksntrate on developlng o

skilled behav;ob in the student. Uhat little ue know about human

..

ynuellldence uould at least suggest somethxng quite diPFerent' that

by diminishing:the range and complex1ty of materials prasented,to

the inquiring mind, by setting bshavior in fixed patberns,'tpese

"methods may harm and distort the normal development of creative

* .

S ¢ abilitiesfy 3 . o . | | o e
It is.then ih_part on ?he basis of his rejection pf behaviorism-

that Wiiler rejects the "classroom of cor:gctidnj" and;op?s for the
1f::m; ) "clﬁésroém of creation." While not very specific in rééommending.a _
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. A
.

proceﬂura For the teacher ih such a classroom (although in hxs text,

4

Yorld, Self, Realz&x. The Rhetoric gF Inaginatinn, we can see his

. . appfoach in action), and while, in fact, hé’says that F;..eﬁa
o creative glasstoom can never be brought into being by.Formuias or
p prescrlptlon," fliller d?es tell us what he sees.as the primary
/"task of the teaqher igwthe "classroom of creatlon.“ "In a truly
creative classrnom," he says, "tHe teacher’'s primary aim will be
to help the student to discouer uhat he alrsady kﬁ%us....tha
comp031t10n tsacher...shéuld cn;e to realize that the student has
‘ nastered in every day llFe an amaz;ngly sophxstxcated rhetoric and
. has lived 1nt1mately in and through language in its fundanehtally-
symbollc and creatlve sense. The creative classroom should be a
J;lgcé d?'exploration and. discovery for both Fhe teacher and the
student of what ihe.;tudént knows,- and shbuld provide experiences
' i

for .freeing and extending, libetating and elaboxgting this.

kKnouwlerge." '

v

L

K

A

. As is the case in Hillen's‘statement,_the"sou ces of Smitherman's /,

N ianlogy of compositign are quits clear and explici 3 Though I have
-nat had the pleasyre of belng formally taught by her, brief |
_ ‘conversatlon at Anaheim nakes apparent her deep and abiding concerns
" uith the future for Black students and for other minority. students:
fl in the Univer31ty, her fundamantally polltzcal approach to language-
toachlng as a tool for and a meuns towards liberation Prom rac;st '
appreaszon, and For cpm;ng to terms ulth,-lf not undoxng, a
repressxve b01al system. , Uhere Miller cltes Pound and Stevens and

| 2

Mead Sﬂltherman cztea the story oF a Black linguist, Ernie Smlth,

4
4

- ) . . .. -. . ° : .
/ ‘..\‘ | | _ . '- e H \

S

»>

i b
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“who, she says, J...used to be knnwn as 'Suset Ernia'win his ald
hustlin days in the. streeﬁs“ By telllng his story as a Black ¢
student in tha publ;c schovla almost-nbut not qu;ta—~auf?ocated

by the "classroom of correctlon,‘ and by al&udlng to Geneva

Smitherman's own expe:ieﬁcas in the -same institutions and in the

4

Universities, shé_too rejects the Y“classroom of po;rection." She.
. further asserts that such a’ classroom is no mere vestigé'of the
‘ past. |
- - From a concern ébout racism ‘in American University lifé; from
'%xperiences.§b a‘éiack pérson in white racist Aqariéa, on the basis
of what.she dgscribes as "my pngoing research in this area," she

(3

. concludes Ehat-"...students of this generation bees goind through

oy

the same ol changes that-grnie and I went through." She rejects

the classroom of correction not only because it fails to teach,
. _ . .

- confuses the std@ent, and unﬂermines the student's confidence, but
‘e | also because i; enhances‘?ha Black student's sense of inFéfiorit&?
) “[:7bgn though the‘messaga of linguistic infariorityﬁis.not stated
e e .explicitly,ﬁ sho says, ﬂig'comps,a?ross_Fhrough imp{icatioq-vig",\
instructions; éssignments, grading grocedures,_and $0 on;"
JRejecting, then, thé'"ciassroom of correcéion," and especially .
rejecting 1t when it derives from a standard based ;n pursly uhlte--
- ,detarmined norms, Smitherman sets forth wvhat’ saams to me to be at :
' the core of her "Ldeology,of composxtion." She cztes/as axample
the uork at Black- Tun Nairobx College .at Palo Alto,/uhere the |
watchuord is "excellepce,” and says.' "The Excellence model aqsertsi

_;ww. . that.Bladks.and other minorities can excel in cognitive/linguistic

r
[ ' .
[ Y . ¢
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: " tasks andl teaches towards the acquisition of that Excellence.
Snecifically in language/cohpusition‘teaching; this bees mbanin - & v
that we by—pass the petty talk about uﬁsthgr‘students bees sayin

he do or he does, and instead Qe set up a learning environment

uhereby hc gdins mastery in higher order conceptual skllls and
I

the ao;lltv to artxculate his tnoughts loglcally, cqharently, u1th

speeificity, and WITH WHATEVER ! 3 AND BOLTS OF DIALECT HE HAS AT

L4

4ﬂIS-CONNhND.?‘-
. It seems to nmz that the issuc in.Smitherman v. ﬁillex is he;e
as expliecitly stated as it can be: "symbolism" as oppos eJ.tq-"logic,
coharence and spec;flcity'" "creatlon“ as opposed to. "hlgher order -
conceptual skills;“ "the classroom of creatlon? ‘as opposed to "tha
classroom of survival," ' |
| Smitherman calls tu her aid, not Langer or Chomsky, buyvquite

ancther sort of source for her position. She argues.that the

people whao knouw best what t%gy need from the composition classroom

the-studants themselves. “Z 7e need a philosophy of composition,"

. : f
S, “uhlch speaks to the question: uhy do this student need -
this course, which may be different froms why do I, the teacher, )
) think he need it, but should be the same as: uhy do he, the student, v

titink he need’ it?" This is arl important assertion, it seems to meg\ B
. ' ' . . "W
and cne which sharply distinguishes Smitherman and Miller. Uhila'"f

.Miller arrives at his cohclusions Fébm theoreﬁical constructs

ot concerning the nature‘of 1anguage, Smltherman.arrxves at hars from

the notxon that the compnsitlon course, above all, must, be gased on

-

~the felt neeads of st9dants-themsalves. - /// )

-

. ° . .
.
) . 8 . )
' .
. 3 L M .,
' " . M b - * . —
. - i - . - .- B A

. ¢
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Ba,ed on her survey of expre&sed student need Smitherman ’
tello us quite spacif;callwnuhat the "classroom of suruxval" ought
to du. She asks that the teacher of composition help studenta tn A

acqu1ra four "compatenc;es"-uhxch very word once again demonstrates

A -

that ua teach the following: S =

. 1. '“competence in obtaining ipformation;"

5

. 2./ "competence in- read;ng,“ by which shs meane laarnxng to

A

make "...inferences and critically reacting to material read; "

3. "competénde in using language’as a conceptual tool," b}‘

I uhich, she says, she means the ", ,.cognitive Functlon of l9nguags,",

-and speczfxcaxly regects concern with the aesthetic use oF language;
| 4. "Cpmpetency in organizing concepts into larger unxts of
varbalization,"
'Smitharméd concludes‘her discus 310n of these competencigs by

calllng for an understanllng that the compositlon course is-a

-

process course, vhich can be- relatad to other areas of knowladge,

W, esCauUsSE, yuu see, the most commonly artnpulatad nesd from Black
[
studsnts is that English teachers give them_sk;lls to urite for

other cuurses."_ Where Miller conoidars the domposition course a
Din ng an sich, devoted to the_ Fostering of the creative, liberating,

* H)cuﬂ& in e wsy regechng conteply with the acibbelres gf
enrlchzng language experlence, Sm;thermagisees the composition - luymyq,

_course as a service designed mainly to help students do their work -LT

in other.college courses more cumpetently. ) -

. - =
, |

Tbe "classroon of correction” is rejected by both our S
lueologies of conposztxon“-sn far they agree. But on the positive =
R - } . g
. ] ' 9

P14
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site, that is, in atteépting to define what the biéssroom oughé to

¢ . e *

i'o, we are faged with contradictory positions. In ptactical terms,
1 find that the ten—week quarter, or even the two ten-ueek quarters
of composition required of students at my university, ire simply ° “1

Q

not long enough to teach the compatencies Smitherman proposes, aejl

at the same time, to daevote the leisure, the thought, the talk,

. . - [ 4 ) [
the experiencing necessary to learn to‘'use language creatively, "
freely and in libefating vays, as Miller proposes.'-lf, orr the .

i

other hand, 1 were to make a choice for our entire composition .

program, and choose either of thess apprdéches, the evidence

‘.

presented by the two scholars ma eé‘it clear to me that some

stulents will reject uhichever choice I make as either "irrelevant'

or else "mickey-mouse," and wil feel that their needs have not
been met. - . 'Q ' ' *
Peraonally, 1 Flnd nyself in sympathy u1th both the "1deologles

of conpo itan" proposed, For d;FFerent reasons. As a person who

'deals prof9551onally not onky UIth composmtmon but, llke so many

’ or us, with fiction and poetry and drama as well, I am constantly

1nvolved uith precasaly the role fcr language uhich Miller discusses.

_Indeed, as a person with a v1smon of a genuinely liberated humanlty,

-

a vision much Formed.by‘marx and his follousrs, and by such Marx lst

thinkers and artisés as Erich Fromm, Antonio Gramsti, Walter

.

~ Banjanin, Theodore Adorno and Bertolt Brecht, I find most attractive

tha notion that the teacher of coposition can play a role in

)

liberating the ninds of his students from the shackles of. an

alienation imposed hy a represbive society and its wmores. As

Vo -



. problems. These s$udants Faeg a variety of 11?e~taSks. They

" needed éocial leggislation, or .an oil com&

. ¢ e 10 = Stern
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[ . _— * o
. . bl

Herbert Marcuse has ppiﬁtéd gut,s even the language of the society

.-Fnsters représsion and aldenation. If, then, I ¢an help studqnts

by means of understanding the force of language, to 11berate'
themselvos fﬁ@ther -by extending the amaglnatlon into hltherto

to them unknoun realms of free and truly human acizuity, I am’

!

most gratifieds, The~"cla53toom of creation," seams.to me a tool

touards‘sudh an end-—and furthermore, the pfoblems o? pedagoéy
1t prasents are intrinsically %aécinating. \:' t

~ on- the other hand, as a person inuolved eatensxvely in the
polltical lifeg of ny commun;ty nn a daxly\and on-golng basxs,

\
and thus as a persan in some contact with the needs and Feelxngs

-of poor people and working people, uhose children see college

as means for escaping the Uelfare case uorkar or the steel mill -

foreman, 1 am also auara that s€na of our students need preclsely
t:s::::E’jp/hse langdage as a tool‘for 1dent1fyiﬁg certaln '

by icted codes and for solvxng certa;n pressing cognitxve. °
must get and hold jobs in managemant circles, or urite spaeches

and platforms For local elections, or, for that matter, and for

me of greater interest, figure out. hou to gat the 1nfor‘.‘i§n .

for and then write a leaflet that will attack 4 aiscriminating.

\
or union-busting boss, or a Conggéss or ? President who Kills

ady which helps *to ' '

. Y .
IRy . .
- ° .
.. R .
. sy

| .

11 )
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‘ '
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support apartheld in South Affloa, " The “clagsroom of survivalt

sgems to me a toqgl towards such enos—-and, fuithermore the

Survival and croatlon——these are the groat human 1nperat1ves,
a

~.and both can bq reflocted in an-Yideology. of composxtlon."‘“They

A
will be in cbntradlctlon only because in any one given class, for

any one glven'student with his or her oun percelved needs, within

a limlced tlde span, both these 103FU1 approaohas cannot be

\‘-‘ ,
followecd,. I \ ) . ) ! <.

. '..

.iii.iz? ‘

"
oot ,.
R

There’ is another dimension to this problem, a dlmension that | ;5'

“derives from the nature of the suudent body in ‘madern Amer;can
1nst1tutions of higher educat;on. Surely ue-need no longer rehearse
the’fact thal college Sy UDlVBISltlDS or Jjunior colleges have beoomo,'

in the last three décades or so, institutions asked to do many more

A

tﬁ;ngs and to servé the needs of a much larger .variety of scudents
[ ]

than ever before in thalr‘hlstory. Where ‘once one might assume, in

. most schools, a fairly homogeneous, ossent;ally m;ddla—class student

body, uwe oou have a most heterogeneous group o{ stud;\ts to serve, .

diverse in ternms oF caste and class,- ethnlclty and prevxous

‘.

| education, guals and ‘desires, and even in age. Such a varzety oF

studdnts axlsts not only among varzous Lnstltutlons, but ‘to ‘ond

dogreo or another wlthin each jnstitution, be it junior collego,

* c [ -

-

T
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state Univefsity or elite -acadeny. That fact, which ue all
acknoulerige but on which ue too infrequently act,-makés'all the
diffbrence. For I would argue that,-in part at least, the

L

dlotlncthﬂ in goals betueen amluherman and Niller is a distinction

in goals dependent upon the soc1a1 or economlc clasa of the '

utUJBnﬁo serveq:‘ Though there are certainly many exceptions

among individual atudento, it ls.probabla that the "“classroom oF \‘
crpation™ is more likely to be sought by middle~class students

for whom tha economnic consequences of education qhe secondary,

uhlle the "classroom of survival® is more llkely to be sought not ’
only by Black and other ethnic.minority etudents, but generally by
student° Fron poor and uorklng—class backgrounds, for whom a college

-

educatlon is a wa* they hope @y11 keep them out of, the mill, the
mine, tho shop, the reutauraﬁ</i1tchen, or the secretarial pool.

One other component must be arided t? our consideraflon of an
apnropriate Yideology of composlticﬁ." filler deals extensively
uith Noam,Chnm;ky's conent attacl: on behaviorist psycholégy. Along
with Chonsky, he rejacts'%hg principles of the behaviorists for
establishing educational methédologies and goals. But in his very
rejection——gne which' I largely share--Miller cites Chomsky's left-‘
hanced con08351on to the behaV1orlsts ablllty to teach, «and to knou
ngu to €éach, a llmlted—-an& he uould Add and I would aqree-—2
limiting set of skills.

My =point here is not to déFend of attack behaviorism as such,
The discussion-:of beﬁaviorism in millér'é pape;;\ﬁaﬁeﬂezi_and in

;

. T~ ' '
Chamsky 's work and elsewhere, which cbntinues tou go on so extéﬁsiuglzL\\\\

\J . 4

T:’_-_.- —_— ‘ | ,

-/
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does indicate that research in and an understanding of learming

-

theory in general is very much in Flux. We do 50t know what to

'. ' tcach and hou to teach, in part because ue Have not yet suff1c19ntly

refined nur understandlng of the human mind to. comprehend ?ully hnu}/

people learn. The sulngs and the seeming faddishness, then, of i
- e - . v
theories of compgsition teaching and of other teaching as well,
‘- . , ' . - .
are not onli/the result of the vagaries of educators, but also the

’

. result oF/Iiving in a time when we know enough to be aware fhat
. , | _ ‘

\ many of our educational procedures hpve failed, while ue do not
know enough to understand how to correct our failures.

iy e??ort, then, to arrive at an honest, an appropriate, a

L3

- useful "ideology of composition" is predicated on ssveral postulates,
’ )
as Follous. - . . ¢
’ . ¢ \ .
1« The "classroom of correctlon" is lnadequata, and indeed

harnful to the uevelopuent of lanquage ‘skills for most students.

2. The nature of the contemporary student body in our schools
" is such that we may-ueil expect, and do indeed find, a largé variety
of stgdent~pérceived education;l needs,,ranging from "liberation®
' and "creatépn“'ﬁo "competency"‘ahd Usyrvival,¥ depending upon tho

reasons for uwhich the student/ﬁas subjected him or hefself to the

- o
. . school experience. /
. = :
-t 7 e .73, Both the "clasgroom of creation" and the "classroom af

) survival' cad be forms of liberating activities, though each can
N . el L~ . . . ) y
ﬁéfb to liberate human beings in’ differept ways, and from different

aspects of an oppressive and alienating social system.
: e ( .
4, Learning thaory is in such a state of flux that it is

T L ‘ a2
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‘1mp0331bls to say @hat any one uay of tsachlng, or any one set of

approaches to teach&ng, is the uay Lo teach any particular body oF P

knoulsdgc, set of s&llls, Gr means oF apprshsndlng and 1nFlusnc1ng h ..

~

experiences; and all our teaching methodS‘must therefore have about

. o i
them sonsthing of the experimental and the tenuous, until m@hknnu,
L : » '
much nore about how human q?lngs Iearn. ' .

5. Both the "c lassroon of creation® and the "classroom of

survival' are attractlve and interesting to me, and,thsrefora I

assume, each, or bsth, will by interestimg and attractive to a

y; R

variety of teachers, given eadh teacher's bent, philosophy, back-

ground and training.

leen those postulatss; thsn, can we choose betwden the
"classroon of survival" and the' "classroon of creation®? The
ansuer is; I thlng,that no institutional "we" can d901de, for the
contcnporary 1nst1tutlonal "ue" is too heterogeneous to make such

a decision for all tne students it encompasses. FEach individual
R ‘ .
student, houever, can make such a decision, I believe, based on his

or hefr ouwn reason for being in schoul._'OUt reSponsibility,"'

teachers of cqmpositinn and as organizers of programs of cogposition,
is to pfovide~the largest possible variety of classroods for our
students. That is, the idaology of composition I'QSpouss here is '

nslther that of ths "classroom of creation" nor that of the "classroom

'oF surviual" but one.which encompasses both these claésrooms, and.all C

. other varietidf of classrooms of which we can conceivs and, more

L . ]

i 1mportant, which our students may desire—indeed a veritable

caFctcr;a of available conposztlon courses from unlch our studants

L ST
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-

con choose that uhich they feel vill suit their pafticula: appetites.-

)
Ths ldeology I sspouse is one of plenitude, for I pontend that our

students—and only. ourn studente-—can be trusted/to knouw, or -at

¥

least in tine to discovuf, what will satisfy their oun needs from-

- among the rwchest variety of possibilities. I find, then, that in,

the casa oF Smlthernan Ve Nlller, or Miller v. Smltherman, nelther

is tho plaintiff and pelther the defendant, because both lay before

[ 4 »

s

'imy metaijrr, the, establishment of a widely varied progran of

' _us ualld claims for ths needs of different 1nd1v1dual students, SO

.

that what the court ought to order is the avallabllzty of both

these approaches, and yet others not here contenplated, For d901316n~—'

makmg oy- those uho musb\ be the Supreme Court in all matters of

-

| educatlonal oec;sion—maklng—-our students thsmselves.-

Us knouw that many a court deClSIOn is dlfflcult to 1mplement,
bs it one ordering the desegregatlon of schools, the turnzng over

oF tape rocord;ngs to an ocager prosecutor, or, if I may be allomsd

- composiftion., I am not 1npract1cal enough to think that I ask for
sonething s;npla nr ©as y to ach;eve. Such a concept as ths composxt;on
| cafeuerla brlngs u1tn 1t lnﬁumsrable problems of adninlikratlon and

'toachlng procedure, and may uell contain a number of sefious

. . N
pitfalls. I have neither. the skills, nor here the time, to try

" to solve all these problems or to anticipate all possi, ls pltfalls.

If the'conospt of the composition cafeteria has any o%lmdlty at all,

its problons will certainly requxre and attract ths attentxons of a

variety of minds, a varletw of administrators, tsacﬁsrs and studsnts,

From.a larje varloty of educatlonal 1nst1tut10ns. ALl 1 propose to '

ot . . ¢ : .

: : : - | ' . . s
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}' ' do here is to J.ndlcate bra.af‘ly some problems 1 peroa:.ve/, so that we
.can exam;ne the oconcept. nF the conpos;tlon cafaterla in rcasonably

*

'§?allstxc and reascnably pragmgtlc terms. _ 9
Tha/?zgggxbnqgfem I perca}ve has. tq do with finding a variety
. of Fadﬁlty to teach’ such a variety of courses that the concept of

_'- : "cafa&arza" is rea;j and not merely a pretense. 'In order to find

such fae lty,\us will F;rst of all have to urite the most careFul

desq;zﬁtlon of the teaching abgect1v93 of any particular class. Ue
will hiave toind language that will ‘tell teachers’ p:ec;sely vhat
J is expected oﬁ‘themf-ana what stpdents can expect——in any given
| clasé: £z'teach a set of specific competencies; to b;ovida

~. ' 'opportunity for creative expression in ﬁon-Fiction;l forms; g&
explore language as a creative means for the aﬁ%rehension and (
recording df reality; to teacﬁ techniques of nesearch'and.methods
of recording research in loéical, coherent fashion. Such
descriptions and as many morg\\s our 1maglna?nons and our und;r-
, _ - standing of uritimg can CODJUtB up, ind as the partlcular needs of
' our particu;ar institutions require, will have to be uritten,.and
uill thénohavg to be detaiied 1n the forms nf sample syllabi. and
ceurse butlines,‘so that a prospective téaqher can knou ghat'is
expegted of hinm or her. ¢ - P v

I envisxon here, it ought to be pointed out, a cafeteria based
on several criteria, including tge aspeck of writing uhich is to be
,»- ] ',taught, rather than a cafeteria based anly on the subjeét matfar

about uhzch urit;ng and discussxon are to turn. On my ouwn campus,

}

* / . /.

!
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. students, - We will then have to see wvhich of these skills our- ’\

. pdrulcular naeds.’ That is, ue u111 have to take the teachlng of \

- up decide to follow the cnmp081t10n cafaterla concapt, ve will have

. T 7 - : .Stern . _ _ 1
' | Cafeteria Composition - \;:

HJ

Prof, Irving Miller, 6 our director of composition'untii this year,

lead in the development of composition classes usiog film, classes
baserd on unlfxeﬂ topice such as tha gcology or uomen s problems,
and other varieties of composition courses. This uas a cons;derable

4
advance and has worked very well. What I am proposing hegre, houevar,

is, I believe, a step beyond subgect—based and techniguesbased | .

var;géxgns in composxtlon taachlng.. The suggested cafaterxa uihich

derives frnm an examlnatlon of- Snltherman u. NFller tellb students.

‘and téhchers not only that one can approach laarn;ng to urite | | v

througH\Q variety of subﬁbct matter, apd thrmugh the exam;natlon

 of media other  than prlnt, but also that there are maqy klnds of .

i
urltlng activities to be 1earned, only some of uhmch can be taught

in one or tuwo courses, and not all of unﬁch need be learned by all e
<
.
faculty members are prepared to teach and/or -are competent to tedch.
if neCPS,ary we will, have to. train and retrain older and younger '

Faculuy, or even to hirg Faculty with particular skllls to fill - v

.- compnsition qu;te serlously, as, serlausly as we take Anerlcan or

British llterature. Ue make damned sure that ue have a Romantlc

person and a Colomial person and a Victorian person and a

" Renaissance person available to teach our lxtarature courses. If

to make sure that ue:haue/Eompetency person and a.creative non-

b

fiction person and a research techniques. person, and several other

such persons. ' ' , '

-

. . 18
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T The other side of this problem has to do with letﬁing our ¢
_étudents know witert to‘exﬁsct frum any particulaf plasspéom, 80,
thq%fthéy can make'a.choice bééed on. their perception of their

. oyn'educational neegs. Again, catalog and timg=table copy ui;l be
j'cruciai here, as willl proper ‘and serious’stbdont advising. Further-
more, the whole concppt of such a cumppsition,pfngram, and the

-

‘relationship between various classes andl the possible varigty of
P, N Ne

.‘; nade clear to our students, so that, like the informed electorate -
- . . "‘

wnich the\?emoératic pfoGess aluays, posits, they can make a

génuﬁne choice, based on tineir oun——I almogt hesitate to say dte= -
. . .,-'": . . I4

-enlightened self-interest. - , ' oo

A subset of this problem has to do uith the student who

dhanges his or her wind about the course chosen. I héve said that

i
i

the classrobp af cneation iir”°re‘lik91V to be chdsen by middle

¢lass stﬁﬁents, and the classroon of survival is more likely td
IR ’
o @e chosen by—students from .poor/ and working class.backgroundsu 8ut
. e
that is surely not an invariable rule. °‘In each of thase groups
‘ ' t

there will be those who will-fof fit th expectod pattern. The

student maverick who doesfitt fit any pa terp expeéted of him or

_ her is one of tha dellgats of most teaph rs, is often tha one
B .pDSQBSSlng tha unusual, the origxnal mlnd, cuntact ézéh thch is
one of the greatest emolumants of' teaching._ The last th;ng ve
would uant the GanDSltlon cafeterza tp become iQ\a means of .

tracking studants into roles set for them a Eprbrl on the basis of ~}

DU , 'cLaa3, ethn;clty, or background, roles set by a soclety thay did

. e hl [ . . -
o - ' : y . .
' Y “ . \ R . ‘ . \ ) - o
: 9 - A

s,

. * . Y .
educational goals each class mi'ght help to accomplish, must be . -

di
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.their rinds about-a composition course they have chosen.

'
s 1L,
AT
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- S | Cafeteria Comp031tion ,
.- . : ) PR { .
not make. Such tracking wvas an inéidiéus by—-product of ths late
and unlamanted'military.draft; and is-6ften the effect of educational .
grouping'in the elementary and high schools, and is a way of keeping

—_ . ¢
psople "in their place"-—read, from rocking the boat in which the n

social system has set them toiling at the oars. Furthermore, as

. we should by now have lgarned from the uomon'~ movsment, and fronm

tha llberatlun novements of- Black people and other ethnic minorities,

soc;almatlon_ln aQ opprasswe society often leads people to have’

sel?-images thch make it. difficﬂlt to move out of prescribed

tracks, S0 than they track themselves in docility and submission °

into roles uhmch they might uebl not desirs at all, given a truly

Frea chc1c0. All these Factors, plus the, experience we have all had R

- [3

_ u;th general studcnt indecision and uncertalnty, make it, absolutely

aosent;al that there be plenty of opportunlty for studants to change
This will mean mechénisms in which studenﬁs_can change their
conposition classes as late in the quarter or semester or t{nds ter

a@xpossible, while still profiting ?row'instruction. It uill nake

it impurtant'to let hdents drop coarses, ulthout prejudics or

Q
advprse effect on grade polnt averagas and uther‘acadsmlc measuring

devices, 'with much greater l;beralzty than is the usual case. It ¢

will \mean that we mgsé emphasize.lgafhinguaSafar more important than®

gradi g;,teaching towards achievement as more imporﬁ%ﬁt than . Lt
tneasurgments of success, o : :

. : | -
- Finally, we will have to find neans of testing and checking the-

;utilfty of the composition cafeteria. UWhila we may rejechk the

_/.'...‘__."20 ' e
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behaviorist emphasis on.quantifying all knowledge, we will have to
find uayé of dis@ouéring,“quantitatiuely or qualitatiugly,'qx>even
* by nothing more impressive than 'the most careéul observation, if
sour studentsxare gettlng from thelr composition courses what they
. need and qﬁnt. Not only will vue have to make this Judgment on the
N basis of- the student's continued liFe in the-educational institution,
but uve will also want to see if uhatevar it is the stutdent has
obtalned 1n the classroom he or shé has chosen is useful in some
life sanse, some sense ﬁhat leads to activity beyond the campus, .
to activity in_the business_of being bffizgns; lovers, parents,
N dreaners, éealars, consumers, uwriters and taikers-all those
activities- of l;Fe for uhlch, after all, the educatlonal institution

is to be a prépa:atlon, and on uh;ch ti.e compusition cltssroom may
. ' .
hiave some effpct. )
c ) e

1 foresee, then,RA@ny problems in estdblishing the compos;tlan
cafeteria, but"® I also think that only Qch soma such approach can
we make valid the assertion that compns;tion is important,~ls uorth

. the spanding of scarce educatzonal resourcas, worthy of pursult by
? - teachers uho_c;a1m to be rendering a sq;vlca to.thelr commu?ltxes
- thruhgh.their_prnfession,_and, most_imp;rfant,‘uorth.ourstudeﬁts'-
time, affort and monay . ..
e Tﬁe éombositién caFete?ié should help to end the elitism and
7.- . ﬁiﬂdle-élass bias which has:often been characteris{ic of the" s
comgosition course, and Uh%ch.oﬁten makes uorking¥class and minority

. -students fesl that composition is a stumbling block on their way to
- . ‘,. - . " .

. ' ey

0 - ‘ o 21

uorkers, revolutionaries, radicals, conservatives, artists, thinkers,,

L
1
54 ade

.
1%

Hheto,
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an education, rather than a useful and important learning experience.

Such an approach shuuld'help to end the frustration of teachers

-

who nave ideas about hou compositidn_ought to be taught-nideas as

varied as Smitherman's or Miller's——because thare ought to'ﬁs room

. for all varieties of cnmposition-teachiﬁg in the cafeteria. Such
‘an approach should end ahy tendency towards the classroom of
‘cofraction,'bacaUSe it will require the spelling.out, if not of

-

bebhavioral, then'surely.af.QQpcatiqnal objectiveg not on{y for the
e composition péquam of any.par£icu1ar campus, but-For each and
every single compoéition.cnurée,'be'they‘liberating obje¢tivés_or i
syrvival objecti;es& creative objébtghes'd5 competency~learning f
ob jectives, of ;ome combination and inté@ration of these 6bjeétives. |
| Such a program ought to help ‘end the crisis in cnmpositlon
teachlng, described once again and in detail in Ron Smith's recent
» survey of composition prOQra:as in four year colIeges,7 becausse it
P ought to make composition for our students not someéhing of which
they arp afraid but something to which they look uitp intatast,~-
bacause they will be in a position to exercise the rxght to Jetarmine
their oun educational obgectlves, 1n ways which appear usefql to them.

Ultzmately, I think we all knou that composition programs will liva

\ or die not because of admznistrators, faculty senates, English ;i- '1
deéartwants or state legidlators. They will live or dis becausé . =
students’ u111 decide that they want them or don't want-them, can use -

"tham orf can't use them, Nothing can be clearar in the age of the =

_ FTE and the dying Foremgn language requirement. j
N gz“w\ . it seems to nme, flnally, that the ;;ngosxtlon cafgﬁ?rﬁg isa. ' -
. . 22 | |
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‘necessary dsvelqpme becausg it is congruent with the facts oF.
University, ﬁollaga and junior ‘college life 'in our tims. It
acknouledges by its very ex;stenca the Auge variety of sducational
nceds, educational objectives, and socially useFul Funct;ons uhlch
the institution of higher education is asked to perform. It caters,
as we should cater, to a varlety oF felt student needs and to a

-varxety of future life-objectives. It makeés available di?farant
programs for the felt neadu of minorxty students and uorkzng—class
students, mavericks and misfits, experimental school products and

+ghetto school products'and_prep schpol products, all of uhom can

hopefully find in an available cafeteria of comqusiﬁionsométhing

-

that u111 be both nourishlng and appetleng, Different strokes, ... X

the cafeteria suggaqt, for different folks. Furthermore, the

ca?etar;a ‘makes p0531ble a variety oF teaching appreaches and

toachlng styles, at a time when we must all econtinua- to dlscover .
| how to teach by experimentation, because we have no Flnal ansuwers

as to hou people learn best, or even as to what it ls that peopls

need to knou in order to become pru?icxent urmters and communxcators,

or creatlva users of language.' In br;ef, the composition cafeteria

' seems to me to. democratize apd to open up the compos:t;on program

in Jays it needs very badly.f ’

Thus I concluda argument in the case of Niller Ve Smxthenman,'-
or Smitherman v.'nlller, hoping to have reached an out of court '

sattlenant uh;ch lncludes the- tuo opposites in a more inclusive

. -, -

unity. - | o . ] e
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1 I am grateful to Prof. James k. miller, Jr. for supplyiing we with a copy

" of his panezr, which has not, 1o n) knowladgze, been published at this wrlting.

/ALl itulies are Prof., Miller's. ) . . N

2 1 g gratzful to Prof. Geneva Smithermun for supplylng me with a copy of
her paper which hus not, to my knowledge,.been published at this writing. All

i emnshases are hers.
\

3 Miller is here q({tln;; from Noam Chomsky's Language and Mind, p. 10k

R Janes B, I-;lillcr, Jr., world, self, Reality:’ The Rhetoric of Imezination

— -

. * (3ow Yorks Dodd, Mewd & CO., 1971).

[

\ 5 §~e e.g. lerbert larcuse, One-pimensionel M (Bostun: Bnacon Press, 196L),

chanters, 3, 4, et pascim.

6 I vigh 1o thank Prof. Irving Miller of the Uaiveraity of Illinois at Chicago

Cirele for hia W2 ond thoughtful reading of /an ‘earlier version of this m3.

0T course, thg. yosual disclalm..r concemin_g exy rosponsibility on his p..zt for

the wom's faults, applies.
, ’

.

T Ron Smith, “The Composition Require: fnt Today: A Report on & Natlouwide
. . R / . . ) .
Survey of Four-Year -Colleges and Universities ,"""Colleze Commnication aud

Coupasition, 5 (197h), 133-43. / .
¢ ' * .‘ ) : | ¢
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